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Abstract
General education teachers are tasked with the important and challenging job of teaching a
diverse group of students each school year. Students’ struggles range and are influenced by
environmental and social factors. To meet the needs of their students, teachers must be provided
with instructional guidance for using research-based strategies to combat areas of concern.
Professional learning communities on the topic of fluency provide a space for these
conversations to happen within schools. Fluency is an overlooked aspect of reading, but it vital
for a student’s reading growth. This project will provide the framework needed for professional
learning communities on the topic of fluency to be established and used in schools.
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Chapter One: Introduction
Problem Statement
In 21st century classrooms, there is a growing need to diversify instruction to meet the
unique needs of students. Now more than ever there seems to be more students struggling to read
communicating to educators that what may have previously worked in their classrooms, needs to
be reviewed. Research from Akyol et al. (2014) shows, “that almost 30-35% of students in
America and England experience difficulties in reading” (p. 200). This is far too great of a
percentage of students struggling to read when there are research-based ways to support these
students. A helpful first step would be for teachers to learn how to identify the underlying causes
for students’ reading struggles in order to implement the most effective differentiated instruction
to support them (Spear-Swerling, 2016). When teachers pinpoint the supposed cause for the
struggle, they can use that information to build interventions for that student or group of
students. Unfortunately, teachers have very limited time for implementing interventions with the
struggling readers. Teachers would benefit from professional development on the most effective
strategies to use with students identified with each of the most common patterns of developing
readers (Spear-Swerling, 2016). Teachers are called to learn and employ the most effective
strategies that will help meet the needs of their students yet fit this instruction within their
already jam-packed academic schedules.
Importance and Rationale of Project
Students need to and teachers need to have the best tools to teach them how to read.
Reading is a complex activity in which students’ brains must call on and attend to many different
tasks all at once. It is hard and teaching students how to become good at it can be difficult, too.
One difficulty that instructors face is uncovering exactly what prevents a student from having
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success with learning to read. Student struggles can range from lack of motivation to lack of
home or early childhood literacy interactions to something deeper such as Attention Deficit
Hyperactivity Disorder (ADHD) or a reading disability (Vellutino & Scanlon, 2002). The second
piece to this is then responding to the student’s need with the most effective instructional
strategies to avoid the risk of a student developing a long-term problem that could potentially be
compounded (Vellutino & Scanlon, 2002). An understanding that reading success looks different
for different students is important for students as well. It is valuable for them to understand what
makes them unique and how that effects their ability to read well. Teachers meet these needs by
using what is called differentiated instruction. Differentiated instruction, “is a process through
which teachers enhance learning by matching student characteristics to instruction and
assessment” (Access Center, 2004). Differentiation allows for teachers to connect the material
presented to a student’s “readiness, interesting, and/or learning profile” (Access Center, 2004).
Through differentiated instruction, teachers can help students recognize their strengths and give
students tools, strategies, language, and proper support to overcome any challenges such as
reading fluency.
This current issue of struggling to discover specifically what makes a reader achieve
success is important not only for educators’ effectiveness, but also for society as a whole and the
students. Today’s society demands that and benefits from people being literate, yet there are
approximately 781 million illiterate adults around the word (Giovetti, 2020). Students will grow
up having to read for their various careers, traveling from place to place, shopping at a grocery
store, completing paperwork at a doctor’s office, scrolling through Facebook, and more. Other
research by Akyol (2014) shows that the “literacy level of an individual directly affects his/her
recruitment and working life” (p. 200) and increasing it could improve his or her quality of life.

8
If educators are unable to figure out what might be holding a student back from experiencing
reading success in the lower grades, that student could potentially struggle throughout their adult
life (Giovetti, 2020). Additionally, our society needs adults that can read well. In 2020, there
were 192 million people unemployed globally and many of those in that population struggled
with basic literacy skills limiting their options in terms of employment opportunities (Giovetti,
2020). Attaining literacy skills equate to people’s ability to develop their skillsets and create
better financial opportunities for themselves in the future (Giovetti, 2020). There are many
careers in which being able to read is a requirement. If a child wants to become a lawyer or
doctor or educator, society demands that they be able to read well to obtain these positions.
Unfortunately, there are shocking statistics about the lack of reading achievement in the
United States furthering the need for action. To begin, in 2017 the National Assessment of
Educational Progress claimed that only 35% of fourth graders are considered proficient readers
(Panther & Nash, 2022). This is much too low and should force educators to look at how they
effect change within their classrooms. Panther and Nash (2022) also state more than 50% of
college students require reading remediation. This fact demonstrates that reading struggles do not
simply go away after students graduate from high school. Individuals need to be good readers
and these statistics need to change. The way in which educators can do that is by looking closely
at their own practices and making sure they are using the most effective strategies to target areas
of concern such as reading fluency.
Background of the Project
As has already been stated, reading is a complex task that requires students to attend to
many different aspects simultaneously (Tracey & Morrow, 2012). That is part of the reason why
many students struggle with reading fluently. There is much mental demand placed on students
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and this can inhibit their ability to become great readers. Reading instruction is also an incredibly
important piece of a child’s education. Throughout a child’s early years of education, both
formal in a classroom and informal through life experiences, they are developing literacy skills.
Early in a child’s education there is much focus on learning to read. When problems arise in a
child’s ability to read during the early years, teachers and other instructional staff should try to
get to the bottom of these issues as soon as possible to avoid expansion of the achievement gap.
There is work done by Mendez et al. (2015) that highlights the difficulties of closing this
achievement gap with struggling readers. It takes focused attention from both the teachers and
parents to make the most progress with students (Mendez et al., 2015). It is of great importance
for teachers to determine the degree of problems being faced by the child to provide support
programs that improve reading skills (Akyol et al., 2014). Early intervention is important and
providing teachers with the proper strategies to address the deficiency is key.
Reasonings for and interventions to address reading struggles seen in students has
evolved over the last 150 years. Fresch (2008) provides a thorough overview of the history of
reading interventions. He explains that dating back to the late 1800s, reading struggles were
thought to be an effect of what was termed “word blindness” and was considered a congenital
defect. Throughout much of the time prior to 1950, reading struggles were thought to be caused
by physical defects and there was less discussion about the workings of the minds of students.
An early attempt at specialized instruction to meet the needs of nonreading students was created
by Schmitt in 1918 and involved the use of phonics-heavy texts. There was another later attempt
by William S. Gray in the creation of the Gray Oral Reading Test that assisted teachers in
classifying students’ reading behaviors while reading. An additional assessment was created in
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the 1940s called the informal reading inventories or commonly referred to as IRIs. These are still
used today in many classrooms.
Fresch (2008) goes on to share that in the 1950s, other explanations for reading struggles
began to be explored. He shares that the decade began with a theory that emotional disturbance
was the cause and shifted to physiological and neurological factors. These hypotheses were later
denounced. A work published by Flesch in 1955 took on a different perspective and renewed
attention on phonics instruction in the classroom. At about this same time, Spache introduced the
first formula for estimating a reading level for materials based on vocabulary and sentence
difficulty. This was a major development because it allowed educators to match appropriate texts
to a student. Additionally, during this time the first programs developed to train reading
specialists began at universities. This communicates that there was a need and desire for
educators to be trained in specific instructional strategies to help readers.
Fresch’s (2008) analysis continues into the 1960s, where reading instruction continued to
be developed based on what was assumed to be known about students with reading difficulties.
He writes about how reading curriculums during this time included much reading and various
reading strategies some of which included walking on balance beams. These strategies were
proven to be ineffective ways in which to support reading development with students.
Throughout the 1960s other approaches to reading interventions were tried, but without much
success in terms of increasing a student’s reading ability. Reading teachers of that time remained
with instructional practices that included reading connected texts, word learning, and
comprehension skills. During the 1970s, the well-known No Child Left Behind Act began its
development through the help of federal initiatives. The beginnings of this act brought attention
to the reading instruction that was occurring in schools across America. In the 1980s, reading
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researchers hypothesized that reading struggles could be different from student to student and
could be caused by a multitude of factors instead of one or two. Fresch (2008) continues with
research from those in the literacy field during the 1990s that then pointed to a child’s lack of
phonemic awareness as a determining factor between a well-equipped reader and one that faces
struggles. Today, this is still thought to be a factor in student success with reading. No Child Left
Behind Act went into effect in 2001 and included the five essential pieces of reading instruction
which are phonemic awareness, phonics, vocabulary, fluency, and comprehension. The inclusion
of fluency as an essential part of reading instruction returned attention to the importance of that
skill development in students.
The work by Fresch (2008) looks closely at the history of fluency starting in the 18th
century. During that time fluency instruction was valued in classrooms because it was typical for
one member of a family to read aloud to others for enjoyment. According to his research, the
reading instruction of this time would look like what we today call echo reading or choral
reading where the instructor reads a phrase and then the student or group of students would
repeat it back receiving feedback. As books and other reading materials became more accessible,
silent reading grew in popularity as an instructional practice over oral reading. Attention turned
back to fluency instruction with the help of research done by Laberge and Samuels. Their theory
suggested that fluency is supported by a student’s ability to automatically process words. This
matters because it suggests that fluency is related to comprehension ability. Fresch (2008)
supposes that this means “difficulty in comprehension could be explained by readers needing to
invest too much of their cognitive resources in the surface-level aspects of reading (p. 111). This
is further supported by data found by a study of fourth graders and their academic achievement.
The researchers found that students who read fluently tended to score the highest on silent
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reading tasks. Because of these findings as well as others, fluency instruction has regained
attention.
Project’s Objectives
•

Students in grades K – 3 will benefit from targeted instruction to support their acquisition
of fluency provided by their general education teachers.

•

Students receiving instruction will become more fluent readers.

•

General education teachers in grades K – 3 will learn how to use research-based
instructional strategies to best support students in their classrooms that struggle with
reading fluency.

•

General education teachers in grades K - 3 will learn the importance of fluency
instruction as part of a complete reading curriculum.
Definition of Key Terms

General education teachers - For the purpose of this project proposal, general education
teachers refers to single-grade teachers that do not pull out or push in to assist students with
learning disabilities. They manage a classroom of maximum 25 students that have a variety of
unique needs and learning styles (How to become a general education teacher in 2022: Step by
step guide and career paths, 2022 & Jacobs & Alcock, 2017).
Struggling readers - The definition of struggling readers that will be used in this project is that a
student is identified as struggling if they are unable to read aloud with fluency and identified as
low achieving in reading (Wanze et al., 2010)
Reading - Reading is a complex activity that puts many demands on students. Reading includes
oral reading, comprehension texts read orally and silently, decoding of new words, responding to
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reading verbally and in written form, fluency when reading aloud, and phonological awareness
(Akyol et al., 2014)
Fluency - For this project, the term refers to the accuracy, automaticity, and prosody with which
one reads a text (Rasinski, 2014).
Scope & Limitations of Project
The proposed project is designed to be of benefit for general education teachers and
instructional support staff that work with students ages five to nine or grades kindergarten
through third. A goal of this project is for students within this age range to directly benefit from
the information provided to those attending the sessions. Following the sessions, students
identified as struggling with fluency should receive targeted fluency instruction based on what
was learned during the professional development. The professional development opportunity
provided may additionally be beneficial for others that interact with students of this age group,
but it is being constructed with the needs of the teachers in mind. It is also being developed in a
way that will provide teachers with the confidence to implement their learning immediately in
their own classrooms. There is a need and desire for teachers to collaborate. One method in
which this can be done is through professional learning communities (PLCs). Lenning et al.
(2013) defines PLCs as “groups of faculty, staff, or both organized into small study, planning,
and implementation groups for collaboration on developing and implementing strategies for
contributing to optimum student learning” (p. 23). PLCs provide educators with a space to
discuss a variety of topics related to their classrooms. There are many benefits of having PLCs in
schools. A few of which are that they enhance the learning environment, depth of knowledge
obtained, depth of innovation and expertise created, and the extension of skills to a higher level
(Lenning et al., 2013). For those reasons, a focus of this project is to design a long-term PLC
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structure around the topic of fluency. This will provide educators with ample time and space to
learn about fluency, try various strategies in their classrooms, and discuss successes and
roadblocks with their colleagues.
The project will be deemed a success when teachers and instructional support staff are
able to identify specific strategies to combat fluency struggles they are experiencing with
students in their classrooms. There will also need to be teacher engagement in the professional
development sessions. This will be accomplished by giving the participants chances to
experiment with the presented strategies and ask questions of the presenter to deepen their
understanding. Engagement will also be encouraged through peer-to-peer discussions on topics
being covered in the presentation.
Limitations include dedication of those participating in the professional development.
The project’s success will rely upon teachers’ ability to faithfully carry out the strategies
presented. It is possible that teachers may need to restructure their daily classroom routines in
order to implement what is learned. This may need support from the administration to be done.
As mentioned, reading is a complex task with multiple factors contributing to one’s
success with it either orally or independently. Because of that, the professional development
opportunity will focus solely on reading fluency instruction and development in students. The
sessions will not cover other aspects of reading instruction such as comprehension or phonics.
For this reason, the professional development sessions might not appeal to a large population and
could potentially be poorly attended. Fluency instruction might not be seen as important as
another dimension of reading to some teachers. Another limitation of this project is the age range
targeted. The project will focus on reaching students ages five to nine. This is a small percentage
of the population and would limit the possible effects of the implementation to just that group.
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Outside factors that may cause a disturbance in the implementation of the project would
be difficulty finding a location, the best means to deliver (virtually, in-person, or hybrid), and an
ideal time to host the sessions. These are logistics that would need to be considered when making
this project into a concrete opportunity.
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Chapter Two: Literature Review
Introduction
Children experience difficulties when learning to read for a variety of reasons. The
struggles might stem from environmental influences such as literacy culture in their homes or
cognitive influences such as modes of learning (Mendez et al., 2016). Whatever the reason,
teachers must work to build students’ abilities in the five essential components of reading:
fluency, phonics, phonemic awareness, comprehension, and vocabulary (Kuhn et al., 2010). The
essential that is the focus of this project is fluency, which is often overlooked when considering
important aspects and practices of a reading teacher’s reading instruction (Rasinski, 1989).
Fluency is often left out of basal reading programs and a limited amount of reading textbooks for
teachers in training cover the topic in depth (Rasinski, 1989). Because it is overlooked, yet
imperative for reading success, teachers need to return their attention to this essential component.
The literature review will define fluency, communicate the importance of fluency practice in the
classroom, and examine it through theoretical lenses.
Theory/Rationale
Oral reading fluency is a key piece to the puzzle of a child’s reading development, and it
is important to attain an understanding of what it is. The definition of oral reading fluency varies
depending upon the researcher’s work. Fluency considers the number of errors the reader makes
when reading a selected passage aloud. This includes the tracking of incorrect and correct words,
repeated words or phrases, and speed (Aldhanhani & Abu-Ayyash, 2020).
For the purposes of this project, the oral reading fluency definition refers to the accuracy,
automaticity, and prosody with which one reads a text. It is important that each part of the
definition is also explored to gain a better understanding of specially what is meant. Accuracy, in
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its most basic definition, is a reader’s ability to read words correctly (Aldhanhani & AbuAyyash, 2020). The next part of the definition is automaticity. Automaticity refers to a reader’s
ability to recognize and speak a presented word effortlessly with little cognitive demand
(Rasinski, 2014). The final piece of fluency is termed prosody. Prosody might also be referred to
as expression. Reading with prosody means that the reader considers their tone, pitch, volume,
and rhythm (Aldhanhani & Abu-Ayyash, 2020). Each part of the definition of fluency is
important and supports a student’s ability to comprehend a text, which is the ultimate goal of
reading either silently or orally. With the definition of fluency explored more thoroughly, the
theories supporting fluency can now be explored.
Information Processing Model
As with most educational topics, fluency can be viewed through different theoretical
lenses. This project will explore the cognitive theory called the information processing model.
This model seeks to explain what is happening in the brain while participating in the act of
reading (Tracey & Morrow, 2012). Through this lens, fluent reading involves both the decoding
of printed words and then the comprehension of those words (Tracey & Morrow, 2012). A
further explanation by Tracey and Morrow (2012) noted that:
The beginning reader comprehends by switching his or her attention (of which there is a
limited capacity) back and forth between the two processes of decoding and
comprehending. For the beginning reader this process can be slow, laborious, and
frustrating. Furthermore, the beginning reader’s comprehension can often be
compromised if he or she devotes too much attention to accurate decoding of the text. In
contrast, the fluent reader needs little internal attention to decode text because he or she is
able to decode most, or all, of the words of the text with automaticity. For the fluent
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reader, little or no attention is needed to decode the words, and, as a result, most or all of
his or her attention is available for comprehension. (p. 159)
Information, printed text, goes through different “storage systems as it is processed, reflected
upon, learned, saved, and retrieved” (Tracey & Morrow, p. 152). The different storage systems
are called sensory memory, short-term memory, working memory, and long-term memory
(Atkinson & Shiffrin, 1968). A person’s long-term memory has unlimited storage space for
learned material (Aldhanhani & Abu-Ayyash, 2020). Regarding reading, words and phrases must
be practiced repeatedly in order for them to move into the long-term memory (Aldhanhani &
Abu-Ayyash, 2020). Teachers can support this transition of information to the long-term memory
by utilizing specific strategies that will be discussed later in this review. It is important for words
and phrases to be in their long-term memory because the ease by which students read printed text
is dependent upon what information has moved into their long-term memory (Aldhanhani &
Abu-Ayyash, 2020). Within this theory’s view, when a student can read a word automatically,
there is more cognitive space for comprehending the text.
As with any theory, there is criticism for how it views the human mind. An important
criticism that Aldhanhani and Abu-Ayyash (2020) consider is that this theory views the mind as
a sort of machine. They challenge that the reader inputs information, the text, processes it
through the various memory stores, and gives an output, the text being orally read. Viewing
reading in this way, as if children’s minds were machines, would leave little room for the
diversity educators see in reading abilities. Reading struggles and interventions would be very
black and white with this idea of input, processing, and output. Although the information
processing model is not perfect, it provides great understanding of what might be going on in the
minds of students when struggling to read with fluency.
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Research/Evaluation
Oral Reading Struggles
There is a need for general education teachers to be able to meet the needs of their
students. One way in which this can be accomplished is through understanding what specifically
causes reading difficulties in students. Common difficulties stem from a lack of phonological
awareness and phonemic skills which influence a student’s ability to read fluently (VernonFeagans et al., 2012; Yeung, 2014). When students are unable to read fluently, research suggests
that they will also struggle to comprehend what they are reading (Fresch, 2008). This matters
because comprehension is the ultimate goal of reading. This work began with Allington (1983)
when he claimed that a lack of fluency is often a characteristic of poor readers but is rarely
addressed within the classroom. His research suggests that providing explicit instruction on how
to read fluently is important for developing readers (Allington, 1983). Following are specific
classroom strategies that general education teachers can implement right away to see
improvement in students’ fluency.
Strategies to Support Students
With the assumption that general education teachers know their students, their schedules,
and their classroom communities best, they can choose the most fitting research-based
interventions for addressing fluency struggles. Again, this is important because research supports
the idea that fluency aids comprehension, which is the goal of reading (Rasinski, 2014). This
project aims to provide general education teachers with research-based interventions to try in
their rooms.
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Repeated Reading
The first intervention to be explored is repeated reading. Repeated reading is just like it
sounds; a text is read multiple times to give the student many exposures to targeted words.
Repeated reading allows for repetition which is key to moving targeted words from short-term
memory to long-term memory (Atkinson & Shiffrin, 1968 & Rasinski, 1989). Like with most
skills, the more exposure and practice one has with it, the better they will become. This cliché
also rings true for reading. According to Rasinski (2006), repeated reading is “one of the best
ways to develop fluency” (p. 705). Repeated reading has been found to improve both a student’s
accuracy and speed; two important elements of fluent reading (O’Connor, 2014). Repeated
practice with a text gives students the opportunity to make improvements with that particular
form and supports the transfer of skills to a new text (Rasinski, 2014).
General education teachers might do this in their classrooms by way of having students
do performances of a selected text. Rasinski (2006) claims that the performance element is
important to the repeated reading strategy because it gives students an incentive to practice.
Students are not being asked to reread something just for the sake of increasing accuracy and
speed, but because they will be asked to share what they were working on with their peers. This
is similar to adults taking time to practice a speech or a presentation. There is motivation to read
or speak well because an audience will be present. Some suggestions by Rasinski (2014) include
the performance of “scripts, poetry, song lyrics, speeches, and more” (p. 10). A study of second
graders that engaged with repeated reading through a specific mode called Readers Theatre
found that the group made “twice the gain in reading rate than a comparison group” (Rasinski,
2006) and made great progress on an informal reading inventory testing both fluency and
comprehension. Similar results were seen in other groups of students as well (Rasinski, 2006).
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The results of these studies are encouraging and prove the effectiveness of repeated reading.
Repeated reading is a key instructional strategy for improving fluency in students so long as an
appropriate text form is chosen and students have the opportunity to perform the practiced text.
Modeling
Educators know that students need to read and hear reading often. The importance of that
cannot be diminished and can even support fluency. The strategy that can be used to support
fluency with students is modeling. Modeling has been found to have a positive effect on
students’ reading with little classroom interruption (Allington, 1983). The lack of special
materials or training needed make this an easy to implement strategy. A teacher simply needs to
select a text or passage and read aloud to students, which can also be done by having students
listen to stories being read online (Rasinski, 1989). Students that struggle with fluency need to
hear what reading with fluency sounds like to understand what it really means to have fluency.
The idea is that they will emulate what they heard for their own reading aloud (Allington, 1983).
According to Ming (2018), teachers can model “quick, accurate, smooth, and expressive
reading” (p.17) that provides students with an idea of what to strive towards in their own reading.
This strategy sounds easy enough, but the author recognizes that there is never enough
time to in a school day or school year to cover all of standards and topics desired by the teacher
and/or district so instructional time must be used efficiently. When preparing a lesson in which
an educator will be practicing the strategy of modeling, there are a few things to keep in mind
according to research done by Lane and Wright (2007). These few tips will help make the best
use of the educator’s time. The first being the amount of time willing to be used for modeling.
The researchers say that an educator must evaluate his or her reading block to determine how
much of it can be devoted to modeling. A suggestion from the author is to find 15 – 20 minutes
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per day to model for students proper reading behaviors. Lane and Wright (2007) say that carving
out a consistent time each day to model fluent reading will help make it a habit and part of the
classroom’s daily routine.
Another thing that Lane and Wright (2007) suggest keeping in mind when planning is the
text being chosen. They say teachers should be selecting quality children’s books that are wellwritten, have engaging characters, develop a plot or topic, and contain opportunities for the
teacher to showcase fluent reading. The books should vary between genres and forms to increase
students’ exposure to different texts and their unique characteristics. It is also suggested that the
chosen book supports an instructional goal. By doing this, the teacher can model fluent reading
while also providing relevant information for the class.
Finally, it is imperative that the teacher not only models fluent reding, but also points out
how “accurate reading can be done at a reasonable rate and with good phrasing, intonation, and
expression” (Hasbrouck, 2006). Bringing awareness to an aspect(s) of fluency allows students to
focus in on that skill. If a teacher can utilize these suggestions for effective and efficient
modeling, then they will be able to fit this strategy in their schedules and routines.
Constructive Feedback
Another strategy to use when working with students on their fluency is constructive
feedback. Teachers should support fluent reading by reminding students what it means to read
with fluency and providing constructive feedback to the students after they have read. This task
can take many forms in a general education classroom. One suggestion by Rasinski (1989) is that
teachers can support fluency by reminding student to pay attention to a certain aspect of fluency
such as accuracy, speed, or prosody prior to reading a provided text. Following the reading, the
teacher can provide feedback for the student relating to the chosen aspect of fluency. One way
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that this can be done is by providing students with a checklist before and after reading to assess
their performance. The checklist might ask the student to consider if they read the words
correctly, read the words too fast or too slow, read with feeling or like a robot, and/or if they paid
attention to the punctuation of the passage (Kuster, 2012). The student might also reflect on an
aspect that they would like to work on for the next reading. This might also look like the teacher
supporting a struggling reader with difficult words and the identification of errors while reading
aloud (O’Connor, 2014). In this form of constructive feedback, the teacher and student are
working as a team to help the student become a better oral reader. This strategy allows for one
student to receive ample support and attention. A drawback of this strategy is that a teacher
might struggle to meet with all of his or her students daily or even weekly because there is just
not enough time to do so.
One specific classroom strategy that can be used to provide many students at the same
time with feedback on their oral reading skills is called partner reading. Partner reading or paired
reading allows for students to take on the role of the teacher and support each other’s efforts in
becoming fluent readers. In this strategy, students will read aloud to each other taking turns and
offering feedback (Rasinski, 2014). It is suggested that more fluent readers are paired with less
fluent readers or students reading at about the same level are paired (Paired or Partner Reading,
2022). Once in the groups, students are to reread any text that has already been read (Paired or
Partner Reading, 2022). The genre and form do not matter if the students are familiar with the
piece. Partners can share the responsibility of reading by taking turns each chapter, page,
paragraph, sentence, or line (Paired or Partner Reading, 2022).
An imperative part of this strategy is establishing the classroom routine and expectations
for this practice. Young students need to understand exactly what is being expected of them
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during this time (Boushey & Moser, 2014). It is helpful to have a conversation with students
about what partner reading does and does not look like in the teacher’s classroom. Some
suggestions from the author are that students share one book, sit side by side, offer positive
feedback, and are equipped with strategies to support their partner when a struggle occurs. These
suggestions were adapted and formed by experience and knowledge gained by implementing the
Daily 5 framework by Boushey and Moser (2014) in the author’s classroom.
Positive feedback might sound like, “You read that with great expression!” or “I like how
you changed your voice for the different characters”. Each individual classroom teacher would
need to provide students with appropriate examples and sentence stems at the beginning to guide
students.
Students are bound to struggle with words from time to time. The Daily 5 framework by
Boushey and Moser (2014) has excellent strategies to help students and teachers when problems
arise. Instead of going to the teacher for help, students are instructed to help each other. When a
student pauses or struggles to read a word, the partner will be instructed to ask, “Do you want
coaching or time?”. If coaching is chosen, the partner will suggest a strategy such as “what
strategy has been used, go back and reread, skip the word and come back, chunk sounds together,
what word would fit here, look at the pictures, ‘I am going to sound this out for you’, or ‘I am
going to tell you the word’” (Boushey & Moser, 2014 p. 74). If the student chooses, ‘time’, their
partner needs to sit and wait patiently for the student to read the word. The partner reading
routine can take anywhere from 10 – 20 minutes depending upon students’ stamina and ability to
adhere to the agreed upon expectations (Boushey & Moser, 2014). This specific strategy makes
great use of classroom time and supports the ability for students to get constructive feedback on
their fluency.
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Appropriate Texts
Finally, it is imperative that students are asked to read an appropriately leveled text when
seeking improvement in fluency. Rasinski (1989) claims,
fluency is best promoted when students are provided with materials that they find
relatively easy in terms of word recognition, so that they can move beyond decoding to
issues of phrasing, expression, and comprehensibility of production. (p. 692)
This point is further supported by Ming (2018) when stating that “in order for students to
become better readers, they must have lots of practice reading books at their independent reading
levels (at least 95% accuracy)” (p. 15). Teachers do not want students to feel defeated by the
texts presented to them because of the level of difficulty. The reading level of the texts must be
considered. Students who are reading texts that are found to be too difficult for them make
minimal growth in fluency even over many months of practice (O’Connor, 2014). The
importance of selecting the appropriately leveled text cannot be ignored. Teachers need to
remember this when selecting texts for practice and building classroom libraries. Differentiating
the levels of texts provided to students for practice is vital to their reading fluency growth.
Teachers will need to have a multitude of texts at a variety of levels on hand in their classrooms
to meet the diverse needs of their students. It is suggested that classroom libraries contain books
that are one to two years above and below the current grade being taught (Bickel, 2017).
Teachers should make sure the libraries contain a variety of reading levels, as well as topics, to
best support their students independent reading fluency.
An additional element to consider when selecting texts for fluency practice are the details
of the print. Researcher Timothy Shanahan (2015) suggests that texts being presented to the
youngest of students should have “sufficiently large print, decent amounts of spacing between
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words, sentences, lines, and a scheme that presents entire sentences on single lines initially, but
eventually breaks sentences across lines”. Texts presented in this manner help students gain print
concepts and how reading works. According to Shanahan (2015), students that are just starting to
read should be given texts that are easy to remember or follow a particular pattern. Again, this
helps students figure out how reading works.
The selection of a text can affect each of the elements of fluency. As a reminder, fluency
for this project is defined as reading with accuracy, automaticity, and prosody (Rasinski, 2014).
A general education teacher should decide which element or elements of fluency to focus on to
guide his or her selection of a text. As previously mentioned, if prosody and automaticity are the
selected focus, a text that lends itself to performance might be best (Rasinski, 2006). If a teacher
is designing an exercise focused on accuracy and automaticity, a text that is at a student’s
independent reading level is best (Ming, 2018). Determining the specific text a student or group
of students will read to practice aspects of fluency is an important piece to the intervention
strategies.
Summary
Fluency can be defined in different ways depending upon the researcher and theory being
used to guide the study. The definition of fluency being used for the purposes of this project
includes automaticity, accuracy, and prosody in which one reads a text. The information
processing model examines the way a reader’s mind is involved in the reading process. This
model has a focus on memory systems being utilized in the brain and how certain practices can
support moving information to one’s long-term memory. There are specific strategies that
general education teachers can use to help students with this process. Students’ reading fluency
can be improved with targeted strategies used by informed teachers. There is a multitude of
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research that supports using specific strategies to help struggling readers in general education
classrooms. The strategies can be incorporated into the classroom’s reading block and supported
by established classroom routines. The strategies include repeated reading, modeling,
constructive feedback, and the selection of appropriate texts. Repeated reading allows for the
teacher to present students with the same text multiple times. By doing this, students are able to
master a text with the aim of being able to transfer those skills to an unrehearsed text. When
teachers model fluent reading, students can hear how they should be reading. Modeling provides
students with good examples of reading behaviors and can expose them to diverse texts.
Classrooms that employ the strategy of constructive feedback allow students to gain insight as to
how they are developing in one or all the areas of fluency. This can be done one on one with the
teacher or with students supporting each other in the form of partner work. The selection of texts
is extremely important when working on building fluency. It is vital that the texts are of good
quality and are appropriately leveled for students. The information presented in this literature
review aims to give a thorough definition and understanding of fluency as well as best ways to
address struggles seen in general education classrooms.
Conclusion
Fluency can be an easily overlooked aspect of reading instruction. The implications of
that for students’ reading achievement should not be, however. Fluency has been named as an
essential piece of reading instruction and deserves renewed attention. The reason being fluent
reading is connected to reading achievement. Reading achievement is connected to the ultimate
goal of reading which is comprehension. General education teachers must consider the research
behind fluency instruction when looking for ways to help their students become better readers.
Through the research-based strategies presented, teachers can do just that. This review aims to
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provide educators with options for intervention allowing them to try them out and choose what
works best for their unique classroom.
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Chapter Three: Project Description
Introduction
General education teachers across the country are being asked to do more, but often with
fewer resources and less support (Christopher, 2022). More specifically, teachers are being asked
to meet the diverse needs of a classroom of students while making sure they hit all the state
standards in each of the subject areas (Heick, 2021). This is a daunting task especially when it
comes to teaching students how to read. Teaching reading can feel overwhelming because it is a
complex task and involves many parts such as fluency, comprehension, phonics, vocabulary, and
phonemic awareness (Kuhn et al., 2010). Fluency is an often-overlooked aspect of reading
instruction, but it is important to the whole picture of reading because it has been found
connected to reading achievement (Fresch, 2008 & Rasinski, 1989).
One way to make fluency instruction more prevalent in general education classrooms in
the primary grades is to instruct and support teachers in their development on this topic.
Professional learning communities (PLCs) within a school provide the opportunity for teachers
to learn a strategy, apply the strategy in their rooms, and gain feedback from peers on successes
or struggles seen when applying the strategy. The PLCs support a collaborative, safe, and
supportive environment for teachers to work (Lenning et al., 2013).
This project aims to provide designated leaders of schools’ PLCs with a guide to support
conversations and action around the topic of fluency. The author will review the objectives of the
project as well as discuss the objective supporting components. The pieces to be included are a
schedule for PLCs with topics to be discussed at each meeting, collaboration norms for the
PLCs, a handout explaining fluency, a reference sheet for the strategies, fluency assessment, and
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surveys for the teachers. The project will conclude with its proposed implementation and
conclusions made based on research presented in the previous chapters.
Project Components
Providing general education teachers in the primary grades with support to implement
new ways of teaching fluency allows for a better possibility of success and duration of use. A
way that this can be accomplished is through a specific type of professional development that
follows the ideas and structure surrounding professional learning communities (PLCs) laid out
by Lenning et al. (2013). These researchers state that PLCs seek to optimize an aspect of student
learning. The aspect of focus for this project is reading fluency. The PLCs will take place over
the course of a school year and will focus on different aspects of fluency at each meeting.
Appendix A shows a proposed schedule of meeting dates and topics for the PLCs. The schedule
shows the bi-weekly Tuesday meeting dates of the PCLs. Most months contain 2 meeting dates.
The schedule considers holiday breaks, parent-teacher conferences, and other community events.
The schedule can be adapted to meet the specific needs of the members of each individual PLC if
necessary. An imperative part of this project is participants’ willingness to try strategies
presented in their own classrooms and bring their experiences back to the PLCs for safe,
supportive, and constructive feedback. Appendix B specifies norms for the PLC discussions that
will be shared and agreed upon by participants which are supported by the work of Lenning et al.
(2013).
The participants will begin their work by learning the chosen definition of fluency and
why it is important through What is Fluency and Why Does it Matter? (Appendix C). With a
shared definition and understanding of fluency, the real work of teaching and trying strategies
can begin. Educators participating in the PLCs will receive a handout highlighting the discussed
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fluency strategies (Appendix D). This will act as a reference sheet for educators to use when
building lessons and routines in their classrooms.
Throughout the course of the PLC cycle, participating educators will be asked to evaluate
students in their fluency abilities. The Fluency Assessment (Appendix E) was designed with
consideration of Rasinski’s (2006 & 2014) work. Teachers will be asked to assess students at the
beginning of the school year, end of the second trimester, and end of third trimester. The results
of the assessment will be evaluated and discussed by individual teachers participating in the
PLCs. Teachers will be instructed to identify areas of growth, areas where growth is needed, and
ways by which to support the students.
A final component of the project are two surveys the participants will complete during
the proposed project timeline. The teachers will first complete an initial survey for the leader that
will help them evaluate and gain insight on initial understandings of fluency. The information
provided should act as a guide for the facilitator, helping the facilitator gauge how much time
needs to be spent on the various topics. The second survey that participants will be asked to
complete will come at the end of the PLC cycle. This survey will act as a way for the facilitator
to see knowledge gained by participants and determine areas to be improved upon for the next
cycle. The surveys also will act as a way to evaluate the success of the project.
Project Evaluation
The project will be evaluated using two different methods. The first of which will be a
survey presented to teachers at the beginning and end of the PLC cycle. The initial survey will
ask teachers to evaluate their current knowledge of fluency, confidence in implementing specific
strategies to boost fluency in their rooms, and general attitudes towards collaboration (Appendix
F). A similar survey will be used at the conclusion of the PLC cycle to evaluate the effectiveness
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of the sessions. An additional piece that will be included in the end of the year survey is a
question asking teachers to do a self-reflection on their experience with the PLCs (Appendix G).
The results will be used to determine areas for improvement for the next cycle.
The second way that the project will be evaluated is through examining students’ growth
in terms of fluency. Teachers will be asked to assess students’ fluency using the Fluency
Assessment (Appendix E) three times throughout the PLC cycle to determine individual growth.
The same assessment sheet will be used at each evaluation period. The data recorded will be
compared and analyzed by the administering teacher to identify areas of success in the students’
fluency.
Project Implementation
This project will be presented to the administration at a small PreK – 8 Catholic school in
West Michigan. The school has one teacher per grade level and does not currently have any
collaborative time built into the daily or professional development schedule. For the proposed
PLCs to be carried out most successfully for both teachers and students, the administration
would need to find common time and coverage to allow select teachers to participate. The
suggestion would be for teachers to have time built into their weekly schedules that allowed for a
bi-weekly, cross grade-level meeting. This is an ideal situation and if schedules could not align
in this way, a before or after school bi-weekly meeting time would suffice. The author
recognizes the need for teachers to collaborate to become more effective and informed educators.
The PLCs were designed with the intention of allowing teachers to discuss what they are doing
in their rooms and work together to become better teachers. The designated teacher leader
facilitating the PLCs should have reading focused education beyond a bachelor’s degree. It
would be ideal for the leader to have a reading specialist endorsement or be working towards it.
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Project Conclusions
By using the proposed PLC schedule and topics, a designated teacher leader will be able
to successfully carry out focused learning communities that equip teachers with the confidence
and skills to tackle the challenges of teaching fluency. The use of PLCs provides educators with
a safe and supportive space to collaborate on various topics of the classroom such as fluency.
The proposed PLC schedule covers an entire school year to allow for ample time to discuss and
try out research-based strategies surrounding fluency. This project aims to give educators a
theoretical understanding of fluency and why it is important to include explicit fluency
instruction. It will also provide educators with specific strategies that they can turn around and
use right away to best support their students’ acquisition of fluency. Fluency is the selected topic
of the PLCs because it has been found to support students’ comprehension of texts. When the
specific strategies presented are implemented in the classroom, teachers will see the benefits with
their students’ reading achievement.
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Professional Learning Communities on Fluency: School Year Calendar
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Appendix C
What is Fluency and Why Does it Matter?
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Appendix D
Four Strategies to Try: Fluency
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Appendix E
Fluency Assessment
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Fluency Assessment
Date: __________________________________
Student name: _________________________

Assessment number: 1

2

3

Title of Book/Passage Read: __________________________________________________
Genre:___________________ Form:____________________ Level: ___________________

Fluency Assessment
Excellent
Fair
accuracy
automaticity

prosody

reads nearly all of
the words
correctly in a
given passage
reads at a natural
pace without
choppiness

reads many of
the words
correctly in a
given passage
reads at a
laborious or fast
speed

reads at a good
volume with
expression and
consideration for
punction; might
take into account
the meaning of
the text

reads with some
volume and
expression; some
consideration for
punctuation

Poor
reads few of the
words correctly in
a given passage
reads words one
at a time; could
be very slow as
reader is trying to
decipher words
reading might be
hard to hear,
reads with no
expression or
consideration for
punctuation

Teacher Comments:

Created by Meredith Skorupski, 2022
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Appendix F
Initial Survey
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Appendix G
Final Survey
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